MEDIA IN ENGLISH
Should I be doing this?
On an OCR-managed Media Studies forum website, there has very recently been a discussion cum argument about Media-trained teachers delivering English and English graduates teaching Media Studies. Where do I stand? My degree is partly in Philosophy, some of my initial teaching was O Level Classical Studies, my first exam marking was for the IGCSE (an OCR qualification available to the private but not the public sector in this country) and I eventually became Chief Examiner for a cross-curricular GCSE where the CE had to achieve and maintain grade equivalence across subjects in Science, Humanities, Performing Arts, IT etc. Both Gavin and myself can teach four subjects to A Level (English Lit and Lang/Lit, Media Studies and Film Studies), Gavin is a phenomenal proponent of IT and media technology, I am part of the AS Critical Thinking programme devised at RSS for our gifted and talented year 10 and year 11 students and I’ve run S Level and AEA English classes since the early 1980s. And I’m still not sure I really know anything worth saying!
Relationship of English, Media and Film

Going back to the media forum website dispute, there is in some quarters evidently a lot of keenly-felt antagonism between teachers of English, Media and Film presumably at least partly arising out of perceptions of their relative qualities. Please do feel free to stop me if you think I’m further stoking this fire but for me, with the appropriate attitude and knowledge, teachers should be delivering each of these subjects to equally rigorous standards. Indeed for me there are equivalent, sometimes overlapping, areas of theory and mutual concepts between them. I think it has to be said that Media and Film achieve greater breadth in that they can stimulate a lot of high quality creative work as significant parts of their assessment, PAL that is not so emphasised in largely analytical English GCSE and A Level qualifications (if you had any experience of the CPT O Level, then you might be aware that in the exam parallel writing was positively promoted and loved as it still is by IGSCE English Literature – no accident then that the same man presided and still presides over both): I am not aware that creative responses are currently seen in the same way by current GCSE and A Level English specs but again they are allowable in AEA English and the IB .
Micro and macro 

For me then, English, Media and Film are equals. They can each enhance a range of important skills, both micro and macro. Gavin will be dealing with micro, that is close, detailed reading of a key scene in ‘Romeo and Juliet’ using three film and TV versions, in critical thinking terms, modelling an exercise in lateral thinking. I, as you can hear, am doing macro. I specialise in big sweeping pronouncements with all their attendant evidential problems e.g. does he know what he’s talking about? How can he substantiate that? Doesn’t he know that it has been famously said that to generalise is to be an idiot?!
Raising achievement
If you look at the RSS High Achievement pages (http://www.robertsmyth.leics.sch.uk/high/) you will see there an advocation that teachers should consider how they can empower students through knowledge: what knowledge; how it can be accessed and developed; how to use knowledge. We have also created and discussed models of what attitudes, knowledge and skills we would like to establish in our students and how we are working towards those goals. (Perhaps I ought to point out that I don’t have overmuch confidence in either Ofsted or QCA and I’ve had dealings with both; how long have they be going and how successful have they been?!) So I think teachers should do as much thinking about education and standards of learning as creating perfect lessons and results: get the former right and the results will follow.
The potential of using English, Media and Film
English, Media and Film Studies for me are equally capable of engendering close reading skills but also of empowering young people’s knowledge and awareness of wider issues to do with creativity; human values, social and  political and  historical concerns; capitalist economics and how texts are produced and distributed in each of the three areas of Literature, Media and Film; how meanings are produced and received, reading of images and words and their roles in self-definition, international/global awareness and understanding; and so on and so on.

This could lead to a lot of creativity in lesson planning. You would need to get your hands on the right texts but don’t forget that there are BBC and C4 (4oD) archives now on the internet for you to use.
Using media and film in English more specifically

If I can give you examples of some things I’ve set up recently. I have a share in a year 10 top set GCSE English group who have started their AQA Anthology work by looking at multi-cultural poetry cluster one. There is a lot of  TV and print media awareness, and use, of international events (for me, news is a global capitalist industry and is used to perpetuate government, industrial and religious hegemonies, a kind of propaganda). I am increasingly aware of how diversely young people spend their leisure time and it’s not accessing news, or studying! I do, however, talk quite a lot to classes about ‘Hollyoaks’ (more anon) as part of all kinds of ongoing individual and other dialogues with students, my version of personalising education. In support of the Anthology poetry study then I decided to bring overseas cultural issues home to these students by showing the film ‘Babel’ (you could use ‘Brick Lane’ besides/instead of when it becomes available and no doubt you can think of others). Film, appropriately-used i.e. regular stops for discussion/explanation, has been shown to accelerate intelligence and has an immediacy and very often an affecting realism (again, for me realism is a fictionalising style that is aimed at plausibility – even documentary is not real or reality in that the camera shot is selected, so are the scenes selected and their timing and ordering, the editing, what sound you hear, probably diegetic but could be non-diegetic – to view is to enter a game where you ‘suspend your disbelief’ to make it work, to make it affecting, as it should be or it is practically valueless). I like to test and enhance students’ intelligence by showing foreign language films. I know Mexican filmmakers like Inarritu (‘Babel’) and Del Toro (‘Pan’s Labyrinth’) create strongly moral texts which should stimulate equally powerful responses in students and similarly ‘Brick Lane’ and ‘East Is East’ if you prefer. Besides being able to preface multi-cultural work with these, there is surely lots of scope here for speaking and listening work of all kinds besides creative, imaginative work both written and visual. Also in connection with Sujata Bhatt’s ‘Search for my Tongue’, I talked to the class about an Asian girl recently in the news who avoided an arranged marriage by first drinking bleach then going on to drown herself, saying she couldn’t cope with being between two cultures, so I’m regularly trying to draw on print articles, radio and TV news and programmes for topics for starter discussions, raising awareness, the status and value of such knowledge.
Further specifics

The English top set (I have taught GCSE English to all levels of ability and have adopted this approach with less academically-able sets besides the analytical and creative media work that RSS English/Media staff have done with high school and primary pupils) are currently being prepared for a media text assignment on teenagers/young people as represented in the media. They’re being encouraged to think as widely as possible across the media; film, TV, music, newspapers and magazines, internet/NMT, their own attitudes and their awareness of how others perceive them, there’s no right or wrong but I do want to communicate a conceptual framework through which to filter their thinking which will then be used in their writing. ‘Babel’, of course, centrally features young people of varying ages and also comes into our deliberations. Thinking across media and textual examples like this, by the way, is a good lateral thinking exercise. Also I want to get across the notion of constructed meanings, e.g. news is ascriptive, what some gatekeeper(s) says it is. We put trees, earth, animals, the elements, etc together and label them as part of ‘Nature’ then confusingly talk of human nature (which perhaps works if you think of how the possibilities of the island seduce the boys in ‘Lord of the Flies’). Childhood then is a construct, sometimes a period of life to be valued and cherished and protected , but elsewhere something to be destroyed because of gender or, historically, in religious rituals, to be exploited for money or for sex, or that does not preclude being a gang member or a part of a murderous youth militia. Going this far you’re your thinking obviously depends on whom you’re teaching, your relationship with them and what you seek to achieve, however ‘Babel’ does not disguise the difficulties of parenthood and the, occasional?, unreliability of adults in making decisions about children. Our students want to be grown up, increasingly feel pressurised so to be; this study is intended to stimulate them to do their own, hopefully mature, thinking, taking a potentially very important step towards thinking and being more responsible for themselves and their learning. (Also look at their vulnerability as evidenced on the recent ‘Panorama’ programme about internet sites to which our students need to be alert.)
Further consideration of teenager representation

 I mentioned ‘Hollyoaks’, which I also have used as a starter discussion point (not that you ever see them doing much studying and there was the ludicrous portrayal of Becca as an English teacher). I’m not claiming any great merit for this show but it may well play a part in our students’ lives and its storylines are clearly drawing young people in to be served up as an audience of young consumers for advertisers(we exist for the media rather than the other way round? uses and gratifications theory?). I want students to focus on soaps, youth programmes such as ‘Sugar Rush’ and ‘Skins’, films such as ‘ American Pie’ and ‘Road Trip’ as arguably they are deriding and sexualising young people, using them sensationalistically to create audiences. The way ‘Hollyoaks’ still presents itself as raising awareness of issues with its postshow helpline statements is not very convincing to me.
Final endorsement
I hope this has made some sense. I’ve tried to explain how powerful a force for educational study full use of Media and Film can be within English, how the thoughtful and intelligent use of their products can enhance English studies and provide very meaningful support to all kinds of work in the English classroom. I hope this will be of some use; any questions can be put to us via our media website www.rssmediastudies.co.uk  and we guarantee prompt replies.
Adapted OFSTED criterion

	“


	OUTSTANDING

Teaching is at least excellent in nearly all respects and is exemplary in significant respects and is exemplary in significant aspects. As a result, learners thrive and make exceptionally good progress. 

Difficult skills or ideas are taught in an inspiring and effective way. All pupils are engrossed in their work and make considerably better progress than might be expected. Achievement is very high and derives from expert knowledge of the curriculum, how to teach it and how children learn.

”


· Make teaching and examining processes as transparent as possible.

· Explain how you want students to study, their responsibility for their own learning and thinking.

· Model how to gain and use knowledge, and clear thinking.

· Always be prepared to spend time on motivation.
Stuart Ward, Robert Smyth School
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